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Bringing Research into the Classroom 5 @CarmenEbner

Usage norms and authorities

* Two approaches to study language

Prescriptivism: an approach to the study of language which looks at how language
is supposed to be used.

Descriptivism: an approach to the study of language which looks at how language
is actually used by speakers.
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Usage norms and authorities

* More than 300 year-old debate on Standard
English (Beal, 2009)

* Suppression of optional variability (Milroy &
Milroy, 2012, p. 58)

e While the success of prescriptions is often
guestioned, the existence of standard language
ideology is not (cf. Milroy, 2001)
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Usage norms and authorities

* Institutional authorities (Oxford English
Dictionary) and individual authorities
(e.g. usage guide authors) (cf. Curzan,
2014)

* Below 25 year-olds barely consult printed
resources, such as dictionaries and usage
guides (Lukac, 2016)
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Research so far

e Allin all, investigations on usage attitudes are far and few between.

» Attitudes have traditionally been elicited through questionnaires (direct method
approach).

* Usage problems have frequently been highlighted (social desirability bias).

* Attitudes of language “experts” have been focused on, social factors influencing
attitudes have been broadly neglected.

 Different attitude towards the subject (prescriptivism) in United States and Great
Britain (Ebner, 2018)
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Research so far

Current
American
Usage (1962)

Not All Errors Good or
Are Created

Equal (1981)

Attitudes to
English Usage
(1970)

I think your

Current

Bad Scots?
(1983)

going to like
me (2015)

English
Usage (1932)

Usage study

Language variety

Number of usage
problems studied*

Attitude
elicitation method

Participants

Sample size

Sociolinguistic
analysis &
(variable)

(Ebner, 2018)
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American
English

230

Direct
Approach
language
experts,
teachers,
authors,
editors

229

no

University of London

American
English

some 240

Societal
Treatment

not applicable

not applicable

no

British English

55

Direct
Approach
language
experts,
teachers,
students,
general public

457

yes
(age)

American
English

about 27

Direct Approach

professionals
(general public)

84

no

Scots

27

Direct
Approach

general
public

40

yes
(age,
gender &
social class)

What is
Standard Big Stuff,
American Little Stuff
English (1998) (2001)
American American
English English
12 44
Direct Direct
Approach Approach
students business
executives,
academics
4.459 194
yes yes (gender
(gender) & age)

American
English

not provided

Indirect
Approach

students

30/20

no
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The Mittins study

W. H. MITTINS

MARY SALU
MARY EDMINSON ~ LfANGUA
SHEILA COYNE RN

Attitudes to English Usage (1970)

boo didiid bih b ko LB

* Part of wider research initiative (Burgess, 1996)

* Questionnaire completed by 457 respondents
(mainly language experts)

Attitudes to
English Usage

e e
1T T |

* Average acceptability

- Provide teachers with a current insight into validity of
language advice
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Some repercussions

(1) [1] [t]hink bad language use shows poor
education and intelligence and yes | do
judge people on their use of English.
However, | also think it’s a good indicator of
people | do or do not want to be friends
with, so | don’t want it taught for the sake
[o]f it, if [y]ou see what | mean!

(Digital marketing consultant, 31-40 years old, female)
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Some repercussions

| don't judge people based on
race, creed, color or gender. ¢

(2) Grammar and spelling are certainly in
decline. Personally | never employed
anybody who wrote a cv/application | jJudge people based on
letter with spelling mistakes ... spelling, grammar,

(Retired arts consultant, over 60 years old, female) punctuation, and
sentence structure.

sam@car‘ds

user card
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Bringing Research into the Classroom

* Indirect method approach

* 9 usage problems
2 dangling participles
2 flat adverbs

2 sentence initial And

1 split infinitive

1 very unique

1 impact as a verb

* 63 participants

e Social variables: age and gender
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| am writing to apply for the IT manager position advertised in The Times. As requested, | am
enclosing my job application including all required certificates. Having worked as an IT administrator,
the job seems to be the perfect match for my skills and experience.

My responsibilities included maintaining appliances and documentation, planning new acquisitions
as well as helping and educating users. | worked close with IT management which allowed me to gain
insights and experience in the field of IT management. Having worked in my previous company for
four years, my aspiration after a new challenge has taken over and made me seek a job in IT
management.

With my Master's degree in Computational Sciences | have obtained a solid understanding of
programming and IT networks. Moreover, | am fully aware of the importance of keeping up-to-date
with new technological developments. | know how to effe ctivel: set goals and achieve them A_nd
furthermore, | have the ability to grow with a job and handle tasks responsible.

Working as an IT manager in your company is a very unigue opportunity. And | believe that my
previous work experience as well as my educational background will make me a suitable candidate
for this position. | am confident that this job will impact my future career considerably.

Thank you for your consideration.

University of London




Dear Mr Darcy,

\/ .z
| am writing to apply for the IT manager positiotq,)@mrtised in The Times. As requested, | am
enclosing my job applicati@\cludlng all required certificates. H.‘mr% @rked as an IT administrator,
the job seems to be the perfect match for my skills and experiencec®)
S~ lask peiclion (o) (Z)
My responsibiliﬁe;jnclu led maintaining appliances and documentation,

ning "ewa_cqtislllgﬁ(ﬂj
as well as helping and educating users. | worked close with IT manageme

ich allowed me togain ~ c<le™ ql\s

insights’3nid experience in the field —Havirig worked isfy  previous company for  <fhs [lowsd
Nk

four years, my aspiration after a new challenge has-taken-overand-made-me seek a job in IT
management.

@ With my Master’s degree in Computational Sciel fhave obtained a solid understanding of

programming and IT networks, Moreover, | am fully aware of the importance of keeping upAofate
with new technological deve|opmentg.g know how to effeetively-set goa|§\and achteve the
.

E\Trthermore, | have the ability to grow with a job and-handle—taskuespons&ble@)
= woodR he_on

%-k«awﬂg‘as an IT manager in your companyju,:h unique opponunnymﬁb/ellew hat my
-

A
previous work experience as well as my educational background will make me a suitab ndidate

for this position. | am confident that this job will impact my future career considerably. @)
Thank you for your consideration. @

C(/‘-f,‘)/"z: Iy,

AM——- U e plodilo C«Q\; ool o yote wluerd -
@ 'Aa 1 Laue’
@ Nk e L wo “‘“*C“V“‘{’A‘Lﬂ—c’( Co el RIS SEl A | o
~— — parhoo CLGE Mﬁ‘“}w&‘\ st p«t.c,._,xwfks
@ —.C\ K N ) ek ~a 7 T A, week n (\:L.ac-‘“.n\
g A M@A—b("ﬁ—-\ 2 -
@ L\}«.& t*-(’*("t“*\wd\? 60 ’a—(&.(_‘.a“a& e D‘,&, Ao Lol 1~

N o G-Zoa B L S
® ..

@) (o2 [Howr T P o smth et - G AR

@ C«;Jv—ﬂ CK&—,_?’LLA&*‘%&J\HWLM—E_M%——\'

@ TE on sl Loy (roy cortoke S Gulen o
wp otk oonna & [P

@ T AR ot ;Jw—&w‘.%mu@a-ﬁuw“\

@ T s Mcm..»ujw-m;xm e P
Tkt ok aotiohs wrin ca Ao s Har | \pe .

(@) Patapr v loe grasfo’ L er Gobe bogarant fa So
uﬁMm PR S < U




Dear Mr Darcy,

I am writing to apply for the IT manager position advertised in The Times. As requested, | am
enclosing my job application including all required certificates. Having worked as an IT administrator,
the job seems to be the perfect match for my skills and experience.

My responsibilities included maintaining appliances and documentation, planning new acquisitions
as well as helping and educating users. | worked close with IT management which allowed me to gain
insights and experience in the field of IT management. Having worked in my previous company for
four years, my aspiration after a new challenge has taken over and made me seek a job in IT
management.

With my Master's degree in Computational Sciences | have obtained a solid understanding of
programming and IT networks. Moreover, | am fully aware of the importance of keeping up-to-date
with new technological developments. | know how to effectively set goals and achieve them. And
furthermare, | have the ability to grow with a job and handle tasks responsible.

Working as an IT manager in your company is a very unigue opportunity. And | believe that my
previous work experience as well as my educational background will make me a suitable candidate
for this position. | am confident that this job will impact my future career considerably.

Thank you for your consideration.

Faithfully,
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dangler (1)

split infinitive

impact

dangler (2)

very unigue

And (2)

and (1)

flat adverb (2)

flat adwverb (1)

0% 20% 40% 60% 80% 100%

m noticed and corrected ™ noticed M not noticed
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Attitude variation: Age

dangler (1)

w

Older informants corrected and
noticed a number of usage
problems more frequently than impact
younger participants.

split infinitive

w
H ‘
=

dangler (2) NS T

* the split infinitive (to effectively .
set goals) (1, =-.269, p =.009) veryunigue [INNEZENN 0 ESZ—
« flat adverbs (work close with; and(2) [ESE A E——

T,=-.289, p=.005, and
responsible; T, =-.206, p=.046)

And (1)

w
h I

flat adwverb (2)

* Impact as a verb (7, =-.237,

p=.019) facaovers o) T
* Very unique (Tb =--329, p=.001) 0% 20% 40% 60% 80% 100%
M noticed and corrected noticed ™ not noticed
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* Contains background information on G e Resources M Queen Mary
presc ri ptivism Teaching unit 18: Good or bad grammar?
Background
* Information on the usage problems U
included in the application letter Dangling participle

A dangling participle, also known as a dangler, refers to a participial clause that is intended
to modify a subject that is missing in the main clause. This mismatch is often said to cause
PY ambiguity and confusion and has thus been widely proscribed (discouraged) in usage
An swer key guides since the early 20th century.® Two instances of dangling participles can be found in
the job application letter: see (1) and (3) in Figure 2 below.

* |nformation on differences in

Suggested activities and discussion points

attitudes between the tWO * Go through letter of application highlighting and correcting anything they found
inappropriate/unacceptable
investigated age grou ps e Discuss and compare their findings with each other, and with the findings of study
« Discuss what the reasons could be for different degrees of awareness among
speakers

PS Suggested aCt|V|t|eS and dlSCUSSIOﬂ e Discuss some of the new shibboleths of bad grammar that students may have

noticed (e.g. use of literally)

pOintS e Conduct database search for one of the usage problems included in the job
application (HUGE database: http://huge.ullet.net/). (How many usage guides
include a comment on the feature? Which was the earliest mention of it?)
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e Research has identified different degrees
of awareness towards usage problems

WARNING

* Usage norms are a community effort, but

rescriptive attitudes still out there l !‘ave an
P P attitudeand
* Real life repercussions: testing, job know h,ow f
applications, higher education ... touseit

* Foreground appropriateness
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